	Advanced Placement English Language and Composition Syllabus    2007-2008



	Instructor:  Melissa Noël

Lafayette High School, Wildwood, Missouri


Course Overview:

This rigorous course is equivalent to a college-level class with an emphasis on writing in an array of modes of discourse, analytical analysis of fiction and nonfiction, and rhetorical analysis of selections.  As stated in the current AP English Course Description:   “…its purpose is to enable students to read complex texts with understanding and to write prose of sufficient richness and complexity to communicate effectively with mature readers…. Students should be encouraged to place their emphasis on content, purpose, and audience and to allow this focus to guide the organization of their writing” (2006).

District Curriculum Course Overview: 

This course meets the description of the AP Course Description as well as the district’s requirements, in which states:   “This course will further develop students’ abilities as skilled analysts of a broad range of prose written in a variety of periods, disciplines, and rhetorical contexts. Reading will include works of autobiographers, biographers, diarists, critics, essayists, journalists, and writers of history, politics, science and nature. The writing content will focus upon lengthy expository and analytical essays. Students will compose in a variety of modes and for a variety of purposes. Students will enhance vocabulary skills, hone research skills, and practice speaking and listening skills” (District Course Description, 2005).
Students (Audience):  

Taught to seniors, this course follows after AP Literature and Composition.  These seniors are above-average students who continue to amaze the staff by their dedication and pursuit of academic excellence.  In English Language and Composition, the class pass rate (Scores 3-5) for the last five years has been over 90%.  If past indicators are reliable, 100% of these students will attend a four-year university.

Instructor’s Preparation:

This is my fourth year teaching this course.  Weeklong workshops are attended every three years as recommended by the school district.   The last institute attended by this instructor was in July 2006 in Chicago.  Every year a one-day seminar is attended in October.  In addition to these workshops, the teacher has read and examined the four sample syllabi in addition to attending a class with fellow AP Language and Composition teachers in the district where the new changes and requirements were discussed.

Textbooks:

	Title
	Authors
	Publisher
	Year
	Edition

	The Bedford Reader
	X. J. Kennedy, Dorothy Kennedy, Jane Aaron
	Bedford/St. Martins
	2006
	9th

	Everything’s an Argument
	Andrea Lunsford, John Ruszkiewicz, Keith Walters
	Bedford/St. Martins
	2004
	3rd

	50 Essays:  A Portable Anthology
	Samuel Cohen
	Bedford/St. Martins
	2004
	1st

	The Bedford Handbook 
	Diana Hacker
	Bedford/St. Martins
	2005
	6th 


Books and/or Novels:
Seabiscuit

In Cold Blood

Macbeth

The Devil in the White City

Choice selections (nonfiction books)

Teacher Packet (British Literature)

AP Audit Summary:

This summary serves as an abbreviated description of the lengthy syllabus that appears later in this document.  It is intended to be a comprehensive overview and generalization of the AP Language & Composition course with sample activities.  All of the examples follow the requirements as stated by AP and district curricula.  

	Readings
	The course relies on nonfiction selections about 90% of the time.  The only fictional accounts are Macbeth, select British essays/poems, and a few short selections.  The course is not divided up according to themes but, instead, by the modes of discourse as governed by past AP prompts.  For example, one unit is a comparison/contrast unit that utilizes sample essays (i. e. “Grant vs. Lee:  A Study of Contrasts”) because AP occasionally includes a comparison/contrast prompt on the exam.  To follow this example, assessment for the comparison/contrast unit is throughout the unit culminating with a written essay on an AP comparison/contrast prompt (such as Dillard and Audubon’s “bird” prompt).  This is the typical pattern for each unit.

	Writing
	Students are required to keep observation journals and are expected to annotate selections throughout the year.  Specifically, students must keep double-columned journals on the books they read and these are assessed throughout the process as the recursive writing process is taught through instruction and illustration.   Students will create outlines and drafting, revising, editing, and publishing follow the process. Peer assessment will be completed about three times a quarter, and self-assessment occurs once a quarter as the student examines his or her writing folder.  Students will write expository essays that focus on research of argumentative issues in addition to a personal narrative.  (See details in the document.)   Annotations are required for AP prompt essays and are graded.  Major essays (timed writings, especially) follow every unit, most with MLA requirements.  Out –of-class essays include a personal narrative and research-based essays.  The teacher will provide feedback on all written essays.  Feedback will always focus on good writing habits, but an essay may focus on one aspect (organization, tone, etc.).  Students will often write a second draft after I’ve made my comments on the first draft.

Students are taught a writing method that was developed by Jane Schaffer that teaches students to combine concrete details (specific details) followed by commentary (generalized comments).  At our school, students are drilled with this writing style from the time that they are in 3rd grade.  (My fourth grader knows the terms “concrete details” and “commentary.”)  Now, per the AP course description, I don’t follow Jane Schaffer’s formula of one concrete detail followed by two sentences of commentary, etc., but my students know these terms and are expected to use a good mixture of concrete details and commentary in their own essays.  I don’t let them use the formula, but I do require them to weave (a Jane Schaffer term) concrete details and commentary in their own writing.  This is true for every essay and writing assignment that the students turn in.  I will provide more detailed examples in the rest of this syllabus.  I provide feedback on all areas of writing for the major essays, and students revise and resubmit work frequently.  My feedback focuses on vocabulary, syntax, organization, tone, voice, emphasis, and generalized/specific details. 

The teacher uses AP scoring guidelines for essays written on AP prompts.  Those guidelines assess style, development of ideas, etc.  When a scoring guide isn’t available, the teacher creates one using AP’s as a model.  The rubric assesses content, style, and organization.

	Teacher Assessment
	At the beginning of the school year, students are taught the importance of incorporating sophisticated diction and syntax in order to develop “voice.”  Students are taught organization techniques to increase coherence.  The teacher models good writing skills throughout the year by showing multiple examples of effective essays.  For example, activities will involve practices for students to explore different methods to organized ideas in their own writing.  (See the Comparison/Contrast unit (Unit VI) for specific examples.)  We use essays in The Bedford Reader to discuss transitions, repetition, and emphasis.  A good example of this would be Martin Luther King’s “I Have a Dream” speech.  Details about this unit are included in this document under XVII, B.  I went back and detailed them more for this audit, but it’s surely obvious that this essay is a great example of transitions, repetition, and emphasis.  After analyzing King’s technique, students will write an essay on the topic “Intellectual Property:  Who Owns King’s Words.” In their essays they must highlight (with a highlighter) transitions (as they do in several essays).  They must select a key word or phrase to use for emphasis.  Their choices must support their purpose and audience.  There are more examples of this later in the document.  I went back through several units to give more details to serve as evidence.

	Style
	Style is a focus of the written assignments with units on various stylistic choices, like syntax and diction.  Short exercises serve as drills to practice taught skills and essays serve as an assessment for those skills.  

	Argumentation
	During November the course turns toward argumentation and rhetorical analysis.  This is the primary focus of the course from November until the end of the school year because it’s the most useful mode of discourse for students to develop as they prepare for the AP exam and college-level writing.  As soon as this unit begins, current events and issues are brought into the class for discussion, often with Socratic seminars.  Students are required to take sides, often assigned, and complete research that will be used during class debates.  Apart from the use of the textbooks (listed above), clips from periodicals and news’ websites are used.  Every year a major unit is taught.  Last year the unit was on eminent domain by an analysis of a local situation.  Two representatives from both sides (an alderman and a developer) were recruited for lectures.  The end result (an essay) demonstrated students’ comprehension and analysis of a serious local situation.  Every year there is a similar unit based on a current and/or local issue.

	Visual Elements
	Political cartoons and pictures will be used if they correspond to the unit.  For example, during an analysis of emotional appeals (Everything’s an Argument) several emotionally intensive ads, pictures, and video feeds are used to illustrate the elements of emotional appeals.  When studying this unit, for example, TV ads from PETA’s website are used in addition to the powerful ads in Everything’s an Argument to demonstrate emotional appeals. 


Assessment:

For writing assignments, students are assessed and assisted throughout the process (as mentioned above) by peers and the instructor.  Written feedback (by the teacher) is always given on in-class essays.  In-class essays are more frequent than out-of-class assignments, and both are required frequently, about every three weeks.  Essays are worth 50 points (about 25% of their grade) at the beginning of the year.  Essays are worth 60 points in the third quarter and 70 points later as students hone and perfect skills as required for the AP exam.  Smaller writing assignments are frequent as well with an assigned outline or introduction or both three to four times a week.  Some are assessed on completion but others offer the teacher the opportunity to assess comprehension and analysis of specific works.  Homework includes reading assignments, often assessed with unannounced quizzes.  Homework typically makes up 25-30% of the students’ grades.  Vocabulary tests can weigh as much as 10-15%.  The remainder of the grades consist of in-class assignments.  All of this depends on the units, how many essays are assigned, homework assignments, tc.  The percentages differ by quarter.  Students are required to take an exam for first semester and it must count for 25% for the semester per district requirements.  Students may exempt the spring exam if they take the AP exam in May.

First Semester:

I.  Reviewing the Basics of AP Literature and Composition Skills

A.  Identify the differences between AP Language and AP Literature through an essay in which students research the course descriptions on the AP Central website.  This essay requires MLA citations, and it also assesses the comprehension of the differences between the courses.

B. Review skills from last year by looking at diction, imagery, detail, and syntax – 

especially from Seabiscuit, the assigned summer book (see below for focus and objectives).

C.  Determine author’s craft & purpose by discussing “The Raven” first and then looking at Poe’s “The Philosophy of Composition” to determine Poe’s purposeful selection of diction, syntax, symbols, etc.  Students will be directed to analyze Poe’s use of repetition and emphasis and his purpose for each.  This will be the students’ first examination of author’s purpose and intent.  The study of purpose and intent will continue the entire year.  Students will have to write a short paragraph about an imaginary cat in the poem and the students must use emphasis and repetition mimicking Poe’s style.  The teacher will read and provide feedback on his or her success.  We will share the best ones.

II.  Seabiscuit by Laura Hillenbrand (Students read this book over the summer.)
A. Students will examine the graded essays & journals that were written over the summer.  

B. Students use the teacher’s feedback (from the assessment mentioned above) to analyze and write about their own writing habits.

C. With Seabiscuit as a tool, students will identify the purposeful manipulation of the reader through the alteration of syntax and diction

D. Analyze the development of characters through the author’s stylistic choices

E. Writing Skills:  The lessons will be on how to develop voice while eliminating the “The Formula” that students are familiar with after years of the Jane Schaffer Writing Program.  Students will write an in-class essay to assess the skills above with a prompt based on Seabiscuit.  I will provide feedback regarding the mixture of concrete details and commentary (generalized and specific details).  I will also make sure there is a mixture of both without the formula.  Their ideas must be supported adequately with details from the book. 

III.  Diction & Syntax—A Closer Look and a Review

A. Compare 4 characters by 1 author -- passages from The Sweet Hereafter  

(Banks)

B. Compare 4 authors’ characterizations by Zindel, Maclean, Harper Lee, 

Steinbeck

C. Writing & Assessment:  Successful annotation of the above excerpts for a grade.

D. Varying syntax and diction.  (Assessed throughout the year.)

E. Varying syntax and diction to create a specific tone.

F. Students will have to write their own sentences by varying the organization of their ideas to create specific “tones.”  One student may be asked to use a melancholy tone and another might be directed to use an acerbic tone.  Students will share their writing with the class for student and teacher feedback.  

NOTE: Assigned: Truman Capote’s In Cold Blood (To run concurrently with the personal narrative unit.)

IV.  The Personal Narrative – Writing the College Application Essay (between 250-300 words)

A. Analyze these narratives for strategies, skills, organization, and style (from The Bedford Reader):

a. “Fish Cheeks”

b. “Champion of the World”

c. “Arm Wrestling with My Father”

d. “A Christmas Memory” (Compare Capote’s style here with In Cold Blood.)

e. “Grade A:  The Market for a Yale Woman’s Eggs”

B. Essay:  Write a narrative for a specific purpose (college and/or scholarships) that presents positive attributes of the student.  Ideas must be cohesively linked with transitions from the past to the present.

C. Writing Process:  Students will submit a proposal that will require the teacher’s approval.  Peers will edit the second draft.  Revision (with teacher feedback) will follow before the final draft is due.  The teacher will grade the final draft and provide additional feedback.

D. Time:  This unit will take approximately two-three weeks.

E. Grade:  The proposal is ten points, the rough draft is twenty points and the final draft is forty points.  Peer editing is monitored.

F. Interpret and examine Henry James’  “A Jolly Corner” an AP prompt.  There will be a short writing assignment (in-class response)

G. Vocabulary:  Tone & Attitude words

V.  In Cold Blood:  A Close Analysis of Style, Purpose and Author’s Credibility (Covered during the personal narrative and comparison/contrast essays.)

A.  Decide the author’s purpose, style, attitude, tone, intention, and organization throughout the reading process.  Discuss these concepts over the course of three weeks.

B.  Evaluate the author’s credibility throughout the reading process and demonstrate analysis through three paragraphs, each completed after Parts I, III, and IV.

G. Contrast the fiction and nonfiction in this “nonfiction fiction” book

H. Compare In Cold Blood and Seabiscuit in regards to style, purpose, etc.

I. A look at tone and how it’s created by emphasis and repetition by Capote.  The author frequently comments on Perry Smith’s innocence as a way to “endear” the reader to this killer.  The teacher will select one portion of the book (probably in Part III) to look for this emphasis and repetition.

J. Video clips of Capote (2005) to contrast written and visual characteristics 

K. Essay:  An in-class timed essay in which students evaluate and write about Capote’s credibility as illustrated in ICB.  Students can incorporate quotes from the text, but this is not a requirement.  There must be a mix of concrete details (specific, illustrative detail) and commentary (generalized details) in their essays.  The teacher will look for this and provide feedback to the students regarding their success at “weaving” the two together effectively.  The organization of ideas must be effective, coherent, and purposeful. 

VI.  Comparison/Contrast Essays (from The Bedford Reader)

A.  Analyze and examine these comparison/contrast essays with group discussions.  The focus is on the organization methods of each author and his/her purpose in opting for that organization.  With one essay (“Grant and Lee”) students will highlight the sentences that provide transitions between paragraphs and/or ideas.  This will help them when they go to write their own essays later.  



a.  “Neat People vs. Sloppy People”



b.  “Batting Clean-Up and Striking Out”



c.  “Grant and Lee:  A Study in Contrasts”

B.  Analyze and annotate two AP prompts that are C/C essays.  Write introductory paragraphs for the:



a.  “Okefenokee Swamp” prompt



b.  Fisher & Angelou prompt


C.  Vocabulary:  Words from the selected essays

D. Writing Skills:  Write a comparison/contrast in-class essay on an AP prompt (Austen & Dickens “marriage” prompt)

a. Teacher feedback will focus on the organization of the comparison/contrast essay that they will write.  The teacher will teach them about point-by-point and subject-by-subject options, and students will select one and tailor it to their own purposes when answering this prompt.  The teacher will assess transitions and make comments for the student regarding his or her success.   

b. Self-assessment – The student will read my comments and determine if the organization method is appropriate

c. The students must re-write, revise and edit before submitting a final draft.  The teacher will provide feedback on that draft.

There will be a mini unit to prepare students for the ACT and/or SAT that is offered in October.  The specific focus will be on the essays -- requirements and typical prompts.

VII.  Cause and Effect Essays (from The Bedford Reader).  The class will look closely at tone and syntax in these essays.  The teacher will assign activities to teach students about the organization of cause and effect essays.

A. Socratic Seminars on these essays to generate discussion and provoke analysis:

a. “Safe-Sex Lies”

b. “Drugs” by Vidal


c. “The Case for Slavery” by Rosenthal

B. Writing activity (a persuasive paragraph on a cause-effect essay – think/pair/share). The students must communicate their ideas clearly.

VIII.  Definition Essays (from The Bedford Reader)

A. Students will be directed to note words/phrases that are used for emphasis and repetition.  Students will read and assess several definition essays including:

a.  “The Meanings of a Word”  (A great essay for teaching transitions since the author, Gloria Naylor, links multiple definitions for the word “nigger” in her essay.  Her emphasis when describing how a person will change his or her vocal tones when saying the words or phrases is purposeful and effective.)

b.  “Being a Chink”

B. How To:  The method, process and purpose of the definition essay.  The multiple ways to organize a definition essay and how to provide effective transitions.  Also, there will be a discussion regarding “tone” and how it’s created.

C. Vocabulary:  Words from the selected essays

D. Writing Skills:  Write an outline of a mock definition essay on an assigned concept or abstract idea.  Teacher and peer feedback in a class discussion will focus on “how will you organize your ideas” and “what tone would be the most effective.”

IX.  Survey of British Literature (Time:  approximately three weeks)



A.  Literary Periods


a.  An overview of the major periods 

b.  An overview of authors that represent those periods (one author per literary 

movement) and their contributions to literature

c.  Representative poems and selections for each literary movement (Fiction)

C. After learning how to evaluate websites, students will research relevant literary periods and authors to create a lesson to teach the class about their assigned  period and author.  Students must provide a handout and a ten-minute lecture that may or may not include a PowerPoint presentation.  Students must include and reference external sources. 

D. Objectives:  In addition to the above objectives, the unit will prepare students for pre-1800 excerpts that may or may not appear on the AP exam.

E. Writing:  Students will be given prompts (one per author) and will select two to write thorough paragraphs.  These prompts will require thoughtful analysis.  One prompt, for example, is:  “George Orwell asserts in ‘Politics of the English Language’ that writing is in “bad shape.”  Is it?  Write an extensive paragraph that responds to Orwell’s essay.  (Teacher assessment for thoughtful analysis and prose style.)

F. Vocabulary:  Words from the selections

G. In-class essay on an AP prompt on an excerpt written prior to 1900. Students will be expected (as usual) to incorporate excerpts and quotes from the passage as the concrete details that are needed to support their own thoughts and thesis.  The teacher will look for proper organization and transitions and will provide feedback on this in addition to the content of the essay and the student’s analysis of the passage.  The AP scoring guideline will be used and it requires students to write cohesively.

NOTE: Assigned to run concurrently with the British and Argument Units: Students will select a nonfiction book (from a suggested list) to read for the next month.  In groups of 3-5, students will prepare a presentation on a controversial topic that’s inspired by the book they read.  For example, if students picked Ghost Soldiers: The Forgotten Epic Story of World War II's Most Dramatic Mission they may opt to study who is ultimately responsible for war crimes.  The presentation will require a book summary, an arguable thesis, a presentation that supports the team’s position, visual aids and an activity that engages the class.  This is a major and thorough project.  Students must use and refer to three external sources.  Individuals must complete a 3-page (single-spaced) journal that illustrates questions, answers, and thought.  Students are graded on all of these segments in additional to group participation grades.
X.  The Skills of Argument:  Everything’s an Argument 

(Students must take careful notes.)

A. Students will learn the types of arguments, occasions, purposes through assigned readings in the textbook and miscellaneous writing assignments (as proposed by the textbook at the end of each chapter). 

B. Learn about the appeals (emotional, ethical, rational) and study examples from periodicals, news feeds, etc.  The focus for 2006 will be on political ads from the November election. (TV and print ads will direct and enable the discussions to occur.)

C. Study claims, support, and warrants (Students will write examples.)

D. Compare inductive and deductive thinking

E. Examine logical fallacies, the language of argument, classic arguments, and classic persuasive essays.  Students in groups of 2-3 will be assigned a logical fallacy and have to present a skit that demonstrates the fallacy.

F. Describe the Toulmin argument

G. Discuss the organization of an effective argument.  Analyze different essays and discuss the organization for each.  The teacher will show students how different authors organize ideas using transitions. 

H. Evaluate audience & evidence & credibility; the steps to guarantee all of these

I. Complete a rhetorical analysis of several essays that offer an examination of a different appeal.  For example, students will answer questions that demonstrate their ability to complete a rhetorical analysis of “Stripped of More Than My Clothes” (MonDesire) and the argument’s focus on emotional appeals.

J. Synthesize and write two or more essays with multiple sources on teacher-chosen topics that will vary according to current events and news items.  The students will bring in the multiple articles for these topics.  The students will organize and write coherent arguments that intertwine specific details and generalized details.  Transitions must be evident for good organization.  The teacher will grade and comment on the student’s successful organization while providing advice on how to improve transitions and organization.  Students will select one essay to revise and resubmit for another grade.

K. Vocabulary:  Argumentative terms

XI.  Group Presentations of the Nonfiction Book (see process and requirements above).

Semester Exam:

The exam will resemble an AP exam with some modification to fit the 2-hour time frame.  Students will take a multiple-choice test from AP’s 2006 sample (from the AP Central website).  There will be one essay prompt based on the outside nonfiction book that they read.  (Objective:  To make sure they read the book and gave thoughtful analysis during the process.)  The other assignment will be an outline for an essay that demonstrates the understanding of rhetorical analysis.

Second Semester:
NOTE: Assigned: Another student-selected nonfiction book. (To run concurrently with the next unit.)  See specifics below in XIII.

XII.  Argument Unit Continued:  Languages and Identities

A. Consider current issues in Valley Park with new laws in which English is the official language and illegal aliens are not permitted to reside within the city.  (Guest speakers?)

B. Identify opinions around the country on the topic.  Students will bring in articles and/or ads for both sides of the argument.

C. Read, annotate, and prepare a rhetorical analysis of:  “If Only We All Spoke Two Languages,” “Mute in an English-only World,” and “Mother Tongue” in Everything’s an Argument 

D. Research similar topics related to immigration laws.  Bring in articles.

E. Writing Skills:  Research and write a synthesis-style essay (out-of-class with MLA) to demonstrate skills that were taught in class.  Peers will edit the first draft.  The third draft will be read and edited by the teacher.  Students will be monitored and graded throughout the process.  The final draft will represent the extensive research (MLA citations) and examination of the topic.

F.  Vocabulary:  Selected from the essays

XIII.  Macbeth:  A Classic Study (Almost all of the play will be read in class since students are  

                             reading a nonfiction book outside of class.)
A. This will be a very traditional approach to fiction that will focus on style, diction, etc.

B. Students will be directed to look at the repetition of ideas and phrases (“Fair is foul / foul is fair”) throughout the play.

C. Students will look for themes and motifs.  Students will have to provide evidence (in the form of specific details) from the play to support their ideas.

D. Multiple Choice Practice (AP-style questions on Macbeth) by Applied Practice with a close analysis of the types of questions posed.

E. An argumentative writing assignment on the play regarding free will and predestination.  Students must use examples and evidence from Macbeth in their essays.  The teacher will provide feedback to the students regarding their success.  Students will be advised on how to improve for the next essay.

XIV.  Nonfiction Selection -- Another Nonfiction Book 
A. Evaluate the book (purpose, intent, success, etc.)

B. Compare and contrast to other nonfiction works that have been studied in class. 
C. Research into the subject matter and write about the facts.

D. A thorough rhetorical analysis of the author’s key argument.  (Major Assignment)

E. Vocabulary:  ACT words

F. Writing Skills:  Write an argumentative essay on a selected topic related to the book.  Students will have to bring in their own articles that must be cited within the essay using MLA citations.  This in-class essay will take the entire hour to provide students will additional time to adequately use the additional sources.
NOTE: Assigned: Larson’s Devil in the White City (To run concurrently with the next unit.)

XV. Argument Unit:  The Patriot Act & 9/11

A. Read and take notes on: “A Nation Worth Defending” and Bush’s “Address to a Joint Session of Congress and the American People” 

B. Research laws that relate to our rights prior to and after 9/11

C. Read and do a brief rhetorical analysis of:

a. “Why Liberty Suffers in Wartime”

b. “We Should Relinquish Some Liberty in Exchange for Security”

c. “Why Fear National ID Cards?”

D. Visual Aids:  A Look at Political Cartoons 

E.  Writing Skills:  Write an outline in advance for approval and prepare external sources (including a political ad) by annotating them in advance.  Write on a prompt about this topic in-class with sources (MLA required).  Students will omit their name from these typed essays and will grade three peers’ essays. Those averaged grades will be the assigned essay.  Any complaints and/or grievances will prompt the teacher to read and re-examine the essay.

XVI.  The Devil in the White City:  A Close Analysis of Style, Purpose, Content
A.  Decide the author’s purpose, style, attitude, intention, and organization throughout the reading process.  Discuss these concepts over the course of three weeks.

B. Compare In Cold Blood and Seabiscuit in regards to style, purpose, etc.

C. Essay:  An in-class timed essay in which students evaluate and write about a topic as it relates to the book.  (To be determined.) Students can incorporate quotes from the text but this is not a requirement.  Review elements of style as taught throughout the year (syntax, diction, etc.)

NOTE: Assigned: A Selected Historical Fiction Novel (See Notes Below)

XVII.  Argument Unit:  Who Owns What?

A. Body parts – Debate and minor writing assignments to make sure that students understand and think about the topic.  These will be graded for content.

a. “Two Advertisements Soliciting Egg Donors”

b. “Should Physician-Assisted Suicide be Legalized?”

B. Words – Students will write an essay on this topic in which they argue who owns King’s words.  This will be a complete essay that I will grade and then return with feedback for a final draft.  The emphasis on this unit will on good transitions, organization and the use of repetition for the purpose of communicating effectively through words.

a. Arguing the Ownership of Martin Luther King’s words after reading two essays on the topic and doing some research.  There are two essays in the textbook.

b. “Intellectual Property in April 2000”

C. The teacher will grade the rough draft and provide comments on students’ work.  An emphasis will be on transitions, repetition, and emphasis.  Students must highlight transitions on the first draft.  Students must use repetition in their essays in an effective manner.  Students must use emphasis of a key word or phrase for a specific purpose.  Teacher feedback will be provided and then students will have to turn in a final draft.

XVIII.  The Research Paper:  A Look and Analysis of Historical Fiction

A. Students will submit a proposal to the teacher who will determine the selection’s value (which will be subjective). 

B. Practice the “synthesis” question by thoroughly researching the history and comparing it to the fictional account.  Students must produce external sources to support a chosen thesis (claim). 

C. Perform good researching skills and how to evaluate reliable sources since this assignment will vary from previous research and the topic lends itself to source analysis.  Learn how to take notes, manage data, etc.

D. Complete and demonstrate the writing process as it relates to a research paper.  

E. Students must mix their own ideas with cited information to support their arguable thesis.

F. Polish writing skills as taught throughout the year by producing a 5-8 page essay with MLA documentation.

XIX.  AP Prompts (Throughout the Second Semester)

A. The teacher will show the students multiple prompts and student responses.  The class will discuss all aspects of the essays including the organization of ideas and technique, transitions, emphasis (if important), repetition (if evident), and cohesion.  

B. Short & long writing activities on those prompts in the form of outlines and written paragraphs (often the introduction with a thesis and a list of main points that are briefly delineated in a rough outline).  I call these assignments “Brain Gyms” and they are basically outlines of an essay that we don’t have time to write.  They are designed to encourage metacognition.  The quantity of these activities will be determined based on time constraints.  The teacher always provides feedback to the students regarding the organization of the outline, the thesis (arguable?), and the supporting details.  The teacher will assess other skills if applicable to the given prompt.  

C. Vocabulary:  More Tone & Attitude Words (and a review of past words)

D. Multiple Choice Practices (short and long) with an analysis of the different types of questions that AP exams often have.  Group discussions about these different types of questions.

A three-hour practice exam is offered and encouraged on three Saturdays in April so the students can prepare for the lengthy exam in May.  Students may attend more than one Saturday.

XX.  Book to Movie Comparison (after the AP exam in May)
A. Read a worthwhile book which has been adapted for the screen

B. Compare/contrast media with examination of effectiveness 

C. Present and argue for preference in groups of 3-5 with multiple sources and visual aids (including a movie clip)

Students are not required to take the spring exam if they take the AP exam in May.  Sixty-eight out of seventy-four students took the AP exam in 2005.  The passing rate was 92%.
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